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Foreword 
ACT ALLIANCE is pleased to share this training manual on Gender-Inclusive Rights-Based Development with members of ACT, partners and other development practitioners. The manual has been financially supported by Bread for All, Church of Sweden, DanChurchAid, FinnChurchAid and Norwegian Church Aid. 
Our overall aim is to strengthen capacity among sister agencies and avoid duplication of efforts. This is our first joint publication on Gender-Inclusive Rights-Based Approaches to Development and we look   forward to more such partnerships within the ACT ALLIANCE. 

A Working Group was established in 2009 to design and develop the manual and comprised:

· Ms. Cathy Doran, Development Consultant 

· Ms. Elsebeth Gravgaard, Programme Type Advisor, DanChurchAid

· Ms. Cornelieke Keizer, Coordinator, Equalinrights.

· Ms. Carol Rask, Programme Type Advisor, DanChurchAid

· Ms. Lucy Royal-Dawson, Project Officer, Equalinrights

· Ms. Franny Parren, Project Officer, Equalinrights (joined in June 2011)

Developed over a period of four years, the manual is a result of research, assessment, analysis, design, piloting, peer review and revision. Elements of it have been piloted in Juba, Southern Sudan; Kampala, Uganda; Addis Ababa, Ethiopia; Bishkek, Kyrgyzstan; Denpasar, Indonesia and Phnom Penh, Cambodia with staff from various ACT ALLIANCE agencies. In 2012, a Training of Trainers was conducted for staff of a number of ACT organisations to increase the usage of the manual.
We hope the manual will be useful for your work, your office and your partners. It is our contribution to the growing body of experience in rights-based approaches, and as such, we encourage all users of the manual to provide feedback and to share experiences of adapting and using these resources.
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· Ms. Margreet Mook, Gender Policy Advisor, ICCO
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· Ms. Kalyani Menon-Sen, Associate of Gender At Work, lecturer at Jawaharlal Nehru University and Country Coordinator of International Honours Program ‘Cities in the 21st Century’
· Ms. Elsa L. Dawson, Gender and Development Consultant 
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· DanchurchAid Regional Offices and staff in Southern Sudan, Ethiopia, Uganda, Malawi and Kyrgyzstan.

1. Introduction
ACT is the umbrella organisation for protestant development agencies. All member organisations work for social change and the broad goal of eliminating poverty through their programmes. Many members saw a need to strengthen the understanding of rights-based development and gender equality. At the same time, they spotted a rift in programming and day-to-day implementation between their agencies’ gender equality programmes and rights-based development programmes. Often, the two programmes would sit side-by-side, requiring separate programme cycles, separate staff and separate funding streams. Yet, they shared the goals of eliminating discrimination and inequality and the resulting poverty. The point of departure was the recognition of gender equality as a human right and that the realisation of human rights for all is impossible without also addressing gender inequalities.  Programming had to be both ‘gender-based’ and ‘rights-based’ simultaneously. This manual has been developed to promote the collective learning of NGO staff and human rights and gender activists to strengthen their integrated gender and human rights-based approaches and practices. 

The conceptual framework that underpins the manual is introduced in the subsequent sections. Attention then turns to the content of the modules, the target participants and the profile of the facilitator. Advice on how to use the modules is given with an explanation of the model of learning used throughout the manual. Some practical aspects related to setting up a training workshop are outlined in the Annex entitled ‘Practical Considerations’.

2. Conceptual framework. 
Poverty is not solely an economic issue, but rather a multidimensional phenomenon that encompasses a lack of both income and the basic capabilities to live in dignity (UN Guiding Principles on Extreme Poverty and Human Rights (A/HRC/21/39)).  As defined by the Committee on Economic, Social and Cultural Rights, poverty is “a human condition characterized by the sustained or chronic deprivation of the resources, capabilities, choices, security and power necessary for the enjoyment of an adequate standard of living and other civil, cultural, economic, political and social rights” (E/C.12/2001/10, para. 8). Poverty is therefore in part created and perpetuated by acts and omissions of States and other economic actors.  Public policies or their effective implementation have too often failed to reach those living in poverty.  
Context-specific ideas as to who is entitled to rights, how power is divided in society and the manner in which decisions are taken (to the advantage of some at the expense of others) largely determine the degree and the ways in which different groups in society are able to articulate and claim their rights. Dominant belief systems (for instance, the patriarchal ideology) assign more status, value and power to certain categories such as “masculine”, “white”, “heterosexual”. They can legitimize discriminatory customs, traditions, and beliefs.  The categorization of people is a strong mechanism for structuring society, maintaining unequal power relations and limiting certain groups´ access to resources, services and influence.  Socially ascribed roles for women and men can limit their opportunities and create barriers to their access.   They also affect people’s perception and ways of feeling, thinking and acting. The idea of men as “breadwinners” and women as “mothers” (and thereby the public/private division), for example, results in the fact that, in many places in the world, influential positions in the political system are occupied mainly by men. This, in turn, leads to the marginalization of women’s voices and representation in decision-making processes (Bunch, 1995, pp. 13-15). Access to formal, and informal, judicial procedures can also be dependent on belief systems in institutions, laws and society about who is deemed superior, whose rights are more important and even which issues can be legitimately debated or challenged (Mukhopadhyay, M. & Meer, S, 2008: 15).  Given that equality is based on the elimination of all forms of discrimination,  gender equality cannot be achieved without taking into account the intersectionality of gender with other identities such as ethnicity, class, sexual identity and orientation, age, abilities, etc. (IWRAW, 2009: 22)..

The Human Rights Framework provides a framework for fighting poverty.  It sets minimal standards for living a life in dignity which, when ratified by a country, are legally binding instruments. Equality and non-discrimination are cross-cutting and immediate obligations that must underlie all measures taken by relevant stakeholders. States need to ensure that vulnerable and disadvantaged groups in society enjoy human rights on an equal basis and need to take special and positive measures to reduce or eliminate the conditions that perpetuate their discrimination. The strength of the human rights framework lies in its ability to challenge power imbalances and inequalities by defining the rights and duties of different stakeholders (Gready & Ensor, 2005). States and other duty-bearers are obliged to live up to their obligations. They are accountable to their citizens and to the international community for this obligation and must provide redress, in the event of violations.  
Without equality human rights have no meaning. Gender equality, for example, does not depend on the goodwill of others but must be respected, protected and fulfilled by all governments and legal duty-bearers. The Convention against all forms of discrimination against women (CEDAW) enshrines the principles of non-discrimination and equality by declaring that states that have ratified the convention should eliminate all distinctions, exclusions and restrictions made on the basis of sex and gender to achieve not only equality by law but also substantive equality. This implies that women should be able to actually experience equality in their lives.  States should not only ensure equal opportunities for all women and men but also create the conditions and services (e.g. childcare, protection against sexual violence, safe transport) necessary for women to access opportunities (IWRAW 2009: 10-15).  Human rights law requires states to eliminate harmful cultural and traditional practices and all other practices that are based on ideas of inferiority or superiority of either sex.
In short, to achieve human rights for all, laws, mechanisms and development processes should also take into account the various ways in which inequalities between people exist due to social constructions of gender and other identities (IWRAW, 2009: 15). Human rights-based practice without attention to gender relations will fail to take into account the hidden disadvantages associated with some gender norms and roles and thereby reinforce the unequal status quo (Pena, Maiques and Castillo, 2008). 
Gender-inclusive rights-based development calls for analysis and reflection on the causes of entitlement failure, on the underlying power relations that reinforce and drive these failures, and allows for a more precise description of roles, obligations and responsibilities of the different actors in the development process. Defining clear rights and obligations through human rights-based approaches adds a legal basis to meeting development commitments and gender equality (Pettit and Wheeler 2005).

3. The objective of the manual
The working group set about developing a manual to help agencies close the operational gap between gender equality and rights-based development programmes, and to identify shared elements in programming, strategies and interventions. The aim of the manual is to provide a conceptual framework, rationale and some practical strategies for a development practice that is rigorous, inclusive and rights-based. To meet this aim, the manual contains modules that:
· Elucidate concepts
· Translate concepts into practice and programming, and 
· Aid planning with a view to altering current programmes or integrating the new practice.

One of the most elusive elements of the manual has been the title. If human rights are for everybody, irrespective of their gender, why should we then specifically promote gender equality? The Group holds the view that the terms ‘rights-based development’ and ‘human rights-based development’ describe practice that does not necessarily explicitly deal with gender or other identities in a comprehensive way, and may even reinforce existing inequalities by not paying attention to the dimensions of gender and other identities. The Group opted for the title Gender-Inclusive Rights-Based Development to ensure that focus is not restricted to gender but includes the other identities of a rights-holder.
Whilst the rationale for gender-inclusive rights-based programming was clearly identifiable, dealing with the array of tools, practice and applications that have been developed around the two disciplines proved to be less obvious. The modules that translate concepts into practice are consolidations of existing practice from the two disciplines. Clearly, there are other ways that the two disciplines can be combined and we welcome opportunities to expand and explore other and new strategies.

The objectives of the manual have been to provide opportunities to develop:
a) Understanding of the concepts that underpin Gender-Inclusive Rights-Based Approaches in Development;

b) Skills to analyse contexts as well as develop and implement programmes that adhere to gender and rights-based principles and concepts;

c) Capacity to challenge the status quo (‘business as usual’) and promote alternative practices; and
d) Appreciation of how attitudes towards gender and rights can enable or prevent social change.

4. Module Content
The manual recognizes that participants come with different experiences and needs. It comprises several modules that contain units that can be mixed and matched according to the participants’ needs. A needs analysis is thus a crucial element at the outset for determining the relevance of the modules or the units within the modules. The manual is not intended to be delivered from start to finish, but instead it is to be engaged with and selected from depending on need and prior experience. The workshop facilitators should be able to determine the appropriateness of the included material for their participants. For example, more attention may need to be paid to gender concepts for lay participants than for gender experts who may only need information on adapting their knowledge to the human rights perspectives. Similarly, participants familiar with the human rights framework may require guidance on how these principles are adopted and applied in the context of Gender-Inclusive Rights-Based Approaches to Development.
The modules are presented in a logical order that is intended to build up from conceptual foundations to the practical considerations for implementation (see Fig. 1). Covering selected content from one module provides the participants with building blocks required for the next. 
The manual is divided into five parts:

1 – Introduction
2 – Concepts

3 – Analysis

4 – Strategies for implementing Gender-Inclusive Rights-Based Approaches to Development
5 – Organisational implications

Each part consists of one or more modules. They are arranged as follows: 
1 - Introduction:
· Introduction for facilitators (this document)

· Introduction to participants

2 – Concepts 
· Linking discrimination, inequality and poverty
· Power, gender and social relations

· Social change

· Human rights and gender equality concepts
· Gender-Inclusive  Rights-Based Approaches to Development

· PANEL+ principles
3 – Analysis 

· Analysis from a gender-inclusive rights-based perspective 
4 – Strategies for implementing Gender-Inclusive Rights-Based Approaches to Development
· Non-discrimination and Equality

· Empowerment and Participation
· Accountability
5 – Organisational Implications
· Organisational change

· Handling resistance to rights and gender
· Action planning
For more detail on the content of each module, a map of the key messages that each module covers is provided in the attachment ‘Module Map’. The map is intended to assist facilitators in choosing the elements to incorporate into the workshop design. 

Each module contains recommended further reading for facilitators and for participants. It is anticipated that a growing body of ACT ALLIANCE facilitators will build up skills and exchange experience through the application of the manual and share reflections to further improve and refine the content. 

Figure 1: Logic of the Manual
















5. Target Participants

The manual is intended for development practitioners who are interested in building their capacity to develop projects and programmes that adopt a gender-inclusive rights-based approach. They may be head office staff of international or national NGOs, regional or field staff, government officers, community organisers, or civil society organisation members. The modular structure of the manual is intended to allow the facilitator to select suitable material for a diversity of backgrounds and experiences. This extensive scope requires the facilitators to pay careful attention to the manual content to ensure that it is adapted to the local context.
6. Facilitators Profile

The content of the manual covers a wide range of subjects ranging from social and gender relations to organizational development. It is an obvious point, but it may be the case that more than one facilitator is needed to cover the content identified by the participants’ needs analysis. Whether or not more than one facilitator is involved in the training, the smooth progression of the selected content will be necessary to ensure that each session builds on the previous. The facilitators also need to adapt some of the exercises according to the local context in which the training takes place, requiring good local knowledge, and according to the programme themes with which participants work. 
7. Workshop design and contextualization

The design of the workshop will depend on the training needs of the participants and the content of several sessions should be adapted to suit their experience and backgrounds. The Training Needs Assessment will provide information on the specific learning needs of the participants, and should be supplemented with information related to the programme priorities of their work. These priorities will guide the choice of examples and specific group work. For example, participants who focus on HIV/AIDS and Food Security will work in groups around these two specific themes and the facilitators should be ready with information related to the themes. Facilitators thus need to know the programming themes the participants work on and be able to adapt materials accordingly.  Information on the specific context and themes can come from multiple sources, such as the participants themselves, and such other locally available information as research reports, concluding observations from various treaty body committees, and reports from Special Rapporteurs. These will also provide information on the identities of the marginalized and vulnerable groups affected by the problem. As there are often sensitivities around discussing human rights or gender equality, prior preparation will enable the facilitators to consider appropriate adaptations to the wording and terminology of the training modules .

A workshop to cover the main topics of the manual is estimated to take a minimum of five days. Bearing in mind the time constraints on programme staff, it may be necessary to conduct the sessions over a period of several weeks. The length of the workshop, the inclusion and order of the modules will depend on the existing knowledge, skills and attitude of the participants. A sample programme is provided in the handout ‘Sample Workshop Programme’. It begins with an introduction of concepts followed by practical sessions which aim to deepen the understanding of concepts and provide for their practical application.

8. Learning Model – Principles of Adult Learning

The training manual is intended for face-to-face training in a workshop setting where the participants learn together and from each other. The activities rely on active participation and full engagement of the participants. The exercises adopt an experiential style of learning, which is based on Kolb’s notion that we learn best from experience, reflecting on what we have learnt to internalize it and then seeing how it can be generalized beyond a specific context and applied more broadly. Each stage of the cycle requires different types of workshop activities (see Fig. 2). Since many of the participants will come with experience of many of the topics, these four stages are not always required and instead, a review or summary of participants’ needs and experience can be conducted. 
Figure 2: Kolb’s (1984) Adult Learning Cycle (from Experiential Learning: Experience as the source of learning and development) 

Accordingly, participants own experiences should be drawn out and related to the topic at hand.  With adult learning, it is preferable to follow these steps for a natural learning process: 
Step 1:
Experiencing through role plays, simulations, case studies, film demos and hands-on work.

Step 2:
Reflecting through questions, discussions, further explanations, observations and group work or field trips.

Step 3: 
Generalizing through lectures, presentations, theory, readings and summarizing and concluding.

Step 4:
 Applying through group work, discussing strategy and planning application of methodologies post training.

9. Annex – Practical Considerations 

9.1. Training Needs Assessment

Before embarking on any training, it is important to follow these three main steps:

a. Organizational Analysis

· Review the organisation’s vision, plans, strategy, structures, staff, management and organizational capacity and culture. Think about how a gender-inclusive rights-based approach to development is being or will be integrated. Estimate the opportunities and challenges that might arise with regards to connecting practice to organizational objectives and management expectations. Are there gaps between stated policies and actual practice? What is the motivation for organizational change or change in practice? What are the implications of any changes in partnerships? 

· Who are the targets for changes in practice? What support will they have to implement new practice? 

· Recommend activities to address organizational issues e.g. redesign policies, tasks or processes.

b. Training Needs Assessment (TNA)

· Identify the gaps between duties and current levels of knowledge, skills and attitude of staff when compared with required knowledge, skills and attitude.

· Assess whether gaps can be addressed by means other than face-to-face training, for example, by changing the job requirements of staff, on-the-job coaching, supervision and specific training for the required knowledge, skills and attitude.

· For additional training, face-to-face or on-the-job, conduct a TNA through a self-analysis of current knowledge, skills and attitude related to the specific training components. 

· See ‘Sample TNA form’ for assessing training needs of prospective participants.

c. Determine Training Needs 

· Following TNA and an analysis of the results, you will be able to determine the training needs and design the programme accordingly.
· Provide participants with articles/resources to prepare for the training based on their needs. Additional literature on the different topics of the modules can be found in the module descriptions.
9.2. Workshop evaluation 

Evaluation is an essential part of any workshop or training. It has three main aims:

1. To assess whether the objectives of the workshop have been met;

2. To improve the facilitators’ performance and participants’ learning;

3. To lay the foundations for future training, support or implementation.

To meet these three aims, evaluation should be linked with the learning objectives, training methods used and the needs of the participants. Evaluation takes place at several stages of the training process and can be conducted in many different ways.  Given below are the three stages of the training process with some examples of tools for evaluation.
	 Stage 
	How to measure 

	BEFORE THE WORKSHOP

Assess the level of knowledge, skills and attitude 
	· A pre-test to assess participants’ knowledge, skills and attitude

· Training Needs Assessment (as benchmark) of participants

	DURING THE WORKSHOP

Level 1: Gather reaction of participants to the sessions 

and 

Level 2: Assess learning of participants 

( Knowledge) 


	Daily Evaluation

· Questionnaire

· Reaction Sheet (See ‘Sample Daily Evaluation form’)

· Brainstorm
· Daily learning log book

· Mood meter 

· Roundup of feedback gathered by a volunteer participant and given to facilitators at the end of the day 

End of Workshop Evaluation
· Head, Heart, Hands and Dustbin – see below

· Questionnaire (measuring the reaction of  participants to their stated needs)

· Brainstorming 

· Test or exercise (oral or written test, brainstorm, to measure the learning of participants) 

· Self evaluation

· Evaluation form to assess suitability of workshop (see ‘Sample Workshop Evaluation Form’)



	AFTER THE WORKSHOP

Level 3: Future or predicated changes in behavior 

(Skills and Attitude) 

Level 4: Results at an Organizational l level 


	· Personal Development Plan/Action Plan

· Personal Employment Review

· On-the-job observation 

· Field Visit 

· Monitoring and support/coaching from management

· Indicators at organizational level to measure improved organizational performance and results


Suggested workshop evaluation exercise: Head, Heart, Hands & Dustbin Exercise 

A suggested technique for a participatory workshop evaluation is the Head, Heart, Hands and Dustbin exercise. It can be used alone or in conjunction with the exercise in the introductory session called ‘Head Heart and Hands’ for assessing expectations. In the evaluation exercise, the facilitator invites one of the participants to draw a head, a hand, a heart and a dustbin on the board. The participants receive post-its in four different colours with the following instructions: 

· One post-it for the Head - something I've learnt from the workshop


· One post-it for the Heart - something I've felt / experienced from the workshop

· One post-it for the Hand - something I’ll be doing because of the workshop 

· One post-it for the Dustbin - anything I want to forget or that was not so good about the workshop

The participants write on their post-its and place them on the drawing or in the bin. The facilitator then links the evaluation post-its to the statements from the first session. There will be matches and mismatches. Matches indicate where the workshop has met expectations and mismatches point to gaps in expectations. It is important to explore with the participants why expectations have not been met. Suggestions can then be used for future workshops and for supporting the participants further.
10. Resources used for the conceptual framework
1. APRODEV (2008), Rights based development from a faith-based perspective, Joint Position Paper Rights and Development Group.

2. AWID (2004), ‘Intersectionality: A Tool for Gender and Economic Justice’, Women’s Rights and Economic Change, No. 9.’

3. Bunch, C. (1995), ‘Transforming Human Rights from a Feminist Perspective’ in J. Peters & A. Wolper (Eds.), Women’s Rights, Human Rights. International Feminist Perspectives (pp. 11-17), New York: Routledge.
4. Gready, P. & Ensor, J. (2005), ‘Introduction’ in P. Gready & G. Ensor (Eds.), Reinventing Development? Translating rights-based approaches from theory into practice (pp. 1-44), London [etc.]: Zed Books.
5. International Women’s Rights Action Watch Asia Pacific (2009), Equality or Equality for Women? Understanding CEDAW’s Equality Principles, IWRAW Asia Pacific Occasional Papers Series No.14, Kuala Lumpur, Malaysia.
6. Mukhopadhyay, M. & Meer, S. (2008), Gender, Rights and Development. A Global Sourcebook, Amsterdam, KIT Publishers. 
7. O’Neil, T. & Piron, L. (2003), Rights-based approaches to tackling discrimination and horizontal inequality, London, Overseas Development Institute.
8. Pena, N., Maiques, M. & Castillo, G.E. (2008) ‘Using rights-based and gender-analysis arguments for land rights for women: some initial reflections from Nicaragua’, Gender & Development, vol. 16 (1), pp. 55-71.
9. Pettit and Wheeler (2005), ‘Developing Rights? Relating Discourses to Context and Practice’, in: Developing Rights, vol. 36 (1), pp. 1-9.
10. Sen, Amartya K. (1985), Commodities and Capabilities. Oxford: Oxford University Press.
Action planning





Handling resistance to rights and gender





Organisational Change





Accountability





Empowerment and Participation





Non-discrimination and Equality





Gender-inclusive rights-based analysis





PANEL + principles





Gender- Inclusive Rights-Based Approaches to Development





Human Rights and Gender Equality concepts





ORGANISATIONAL IMPLICATIONS





Social change





STRATEGIES











ANALYSIS





Power, gender and social relations





CONCEPTS





Discrimination, inequality and poverty





EXPERIENCING


Seeing or doing something 





Role play, demonstration, discussion, field visit, case study, drama





GENERALISING


Abstracting from experience or theory





Lecture, presentation, Q&A, exercise, readings, discussion, brainstorm








APPLYING


Putting it to work





Demonstration, simulation, activity, instruction











REFLECTING


Processing the information





Discussion, feedback, observation, group work


 











� The module on social change will be developed at a later stage
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